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Aims 

This policy aims to: 

• Provide a consistent approach to behaviour management 
• Define what we consider to be unacceptable behaviour, including bullying 
• Outline how pupils are expected to behave 
• Summarise the roles and responsibili?es of different people in the school community with 

regards to behaviour management 
• Outline our system of rewards and sanc?ons 

 

Legisla+on and Statutory 

This policy is based on legisla?on and advice from the Department for Educa?on (DfE) on: 

• Behaviour in schools: advice for headteachers and school staff 2024 
• Searching, screening and confisca?on: advice for schools 2022 
• The Equality Act 2010 
• Keeping Children Safe in Educa?on 2023 
• Suspension and permanent exclusion from maintained schools, academies and pupil referral 

units in England, including pupil movement 2023 
• Use of reasonable force in schools 
• Suppor?ng pupils with medical condi?ons at school  
• Special Educa?onal Needs and Disability (SEND) Code of Prac?ce 

In addi?on, this policy is based on: 

• Sec?on 175 of the Educa?on Act 2002, which outlines a school’s duty to safeguard and promote 
the welfare of its pupils  

• Sec?ons 88 to 94 of the Educa?on and Inspec?ons Act 2006, which requires schools to regulate 
pupils’ behaviour and publish a behaviour policy and wriXen statement of behaviour principles, 
and gives schools the authority to confiscate pupils’ property 

• Schedule 1 of the Educa?on (Independent School Standards) Regula?ons 2014; paragraph 7 
outlines a school’s duty to safeguard and promote the welfare of children, paragraph 9 requires 
the school to have a wriXen behaviour policy, and paragraph 10 requires the school to have an 
an?-bullying strategy 

Defini+ons 

Serious mis-behaviour is defined as:  

• Repeated breaches of the school rules  
• Any form of bullying  
• Swearing  

https://www.gov.uk/government/publications/behaviour-in-schools--2
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/school-exclusion
https://www.gov.uk/government/publications/school-exclusion
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.legislation.gov.uk/ukpga/2002/32/section/175
http://www.legislation.gov.uk/ukpga/2006/40/section/88
https://www.legislation.gov.uk/uksi/2014/3283/schedules


 

 

 

• Sexual assault, which is any unwanted sexual behaviour that causes humilia?on, pain, fear or 
in?mida?on  

• Vandalism  
• The]  
• Figh?ng  
• Smoking/vaping  
• Racist, sexist, homophobic or discriminatory behaviour  
• Possession of any prohibited items. These are: 

o Knives or weapons  
o Alcohol  
o Illegal drugs  
o Stolen items  
o Tobacco, cigareXe papers and vapes  
o Fireworks  
o Pornographic images  
o Any ar?cle a staff member reasonably suspects has been, or is likely to be, used to 

commit an offence, or to cause personal injury to, or damage to the property of, any 
person (including the pupil) 

Absconding is defined as to ‘leave without permission’. 

 

Bullying 

Bullying is defined as the repe??ve, inten?onal harming of 1 person or group by another person or 
group, where the rela?onship involves an imbalance of power. 

Bullying is, therefore: 

o Deliberately hurdul 
o Repeated, o]en over a period of ?me 
o Difficult to defend against 

 
• We do not tolerate bullying. 
• Bullying should never be ignored. 
• All instances of bullying must be recorded on BromCom to allow them to be analysed and 

monitored. 
• Parents and carers should be informed by teacher (or lead of lesson/ac?vity) via telephone or 

in face to face mee?ng. 
• Children, their families and staff can report incidents of bullying by speaking to their child’s 

class teacher, or any member of Willow staff. If bullying occurs offsite or online Willow staff 
will support the children involved to repair, reflect and make amends. 

• Every instance needs to be addressed, with each learner involved taking responsibility for 
his/her ac?ons, apologising and agreeing to stop/change the behaviour causing concern. 



 

 

 

• Learners are supported to develop age-appropriate level e-literacy so that they are able to 
keep themselves safe on-line and report cyber-bullying. 

• Opportuni?es for parents and carers to learn about e-safety and how they can implement and 
manage this at home. 

• Willow School is pro-ac?ve in its approach to preven?ng bullying and follows a comprehensive 
PSHE curriculum at an ability-appropriate level that reinforces the importance of being kind. 

• Staff are required to read KCSIE. 
• Further guidance is available in the school's An?-Bullying Policy. 

Sexual Harassment and Sexual Violence 

We want everyone to feel included, respected and safe in our school. We will not tolerate verbal 
abuse, which includes name-calling and sexist comments.  

All staff through training maintain an aktude of ‘it could happen here’ and hold a zero-tolerance 
approach to any sexual violence and sexual harassment.  

Sexist comments – are those which discriminate based on sex, par?cularly against women.  

Sexism - also includes behaviours or aktudes that create stereotypes of social roles based on sex.  

All staff and pupils are encouraged to call out and/or report this behaviour . If pupils make these 
comments, we will:  

• Ask them to apologise to anyone the comment was directed at  

• Support and educate them to improve behaviour. This could include specific ?me with the school 
Emo?onal Literacy Support Assistant (ELSA) to look at how and why to improve behaviours and 
aktudes.  

• Monitor their behaviour for any recurrence  

• If necessary include discussions with parents and escalate the sanc?on following the behaviour 
policy. 

Our RSHE curriculum will cover what healthy and respecdul behaviours towards one another looks 
and sound like. Our curriculum also considers what is appropriate and not-appropriate in rela?onships 
with others, including face to face and virtually. Our Jigsaw unit of work ‘Rela?onships’ and sessions 
delivered by The Stay Safe Partnership directly address what are acceptable behaviours. 

Roles and Responsibili+es 

The governing body/proprietor is responsible for monitoring this behaviour policy’s effec?veness and 
holding the headteacher to account for its implementa?on. 

The headteacher is responsible for: 

• Reviewing and approving this behaviour policy 
• Ensuring that the school environment encourages posi?ve behaviour  
• Ensuring that staff deal effec?vely with poor behaviour 



 

 

 

• Monitoring how staff implement this policy to ensure rewards and sanc?ons are applied 
consistently to all groups of pupils 

• Ensuring that all staff understand the behavioural expecta?ons and the importance of 
maintaining them 

• Providing new staff with a clear induc?on into the school’s behavioural culture to ensure they 
understand its rules and rou?nes, and how best to support all pupils to par?cipate fully 

• Offering appropriate training in behaviour management, and the impact of special educa?onal 
needs and disabili?es (SEND) and mental health needs on behaviour, to any staff who require 
it, so they can fulfil their du?es set out in this policy 

• Ensuring this policy works alongside the safeguarding policy to offer pupils both sanc?ons and 
support when necessary 

• Ensuring that the data from the behaviour log is reviewed regularly, to make sure that no 
groups of pupils are being dispropor?onately impacted by this policy 

Staff are responsible for: 

• Crea?ng a calm and safe environment for pupils 
• Establishing and maintaining clear boundaries of acceptable pupil behaviour  
• Implemen?ng the behaviour policy consistently 
• Communica?ng the school’s expecta?ons, rou?nes, values and standards through teaching 

behaviour and in every interac?on with pupils 
• Modelling expected behaviour and posi?ve rela?onships 
• Providing a personalised approach to the specific behavioural needs of par?cular pupils 
• Considering the impact of their own behaviour on the school culture and how they can 

uphold school rules and expecta?ons  
• Recording behaviour incidents promptly 
• Challenging pupils to meet the school’s expecta?ons 
• The senior leadership team (SLT) will support staff in responding to behaviour incidents.  

Parents and carers, where possible, should: 

• Get to know the school’s behaviour policy and reinforce it at home where appropriate  
• Support their child in adhering to the school’s behaviour policy 
• Inform the school of any changes in circumstances that may affect their child’s behaviour 
• Discuss any behavioural concerns with the class teacher promptly 
• Take part in any pastoral work following misbehaviour (for example, aXending reviews of 

specific behaviour interven?ons) 
• Raise any concerns about the management of behaviour with the school directly, while 

con?nuing to work in partnership with the school 
• Take part in the life of the school and its culture 

The school will endeavour to build a posi?ve rela?onship with parents and carers by keeping them 
informed about developments in their child's behaviour and the school’s policy and working in 
collabora?on with them to tackle behavioural issues. 



 

 

 

Pupils will be made aware of the following during their induc?on into the behaviour culture: 

• The expected standard of behaviour they should be displaying at school 
• That they have a duty to follow the behaviour policy 
• The school’s key rules and rou?nes 
• The rewards and consequences in place as part of the behaviour policy 
• The pastoral support that is available to them  

Pupils will be supported to meet the behaviour standards and will be provided with repeated 
induc?on sessions wherever appropriate. 

Pupils will be supported to develop an understanding of the school’s behaviour policy and wider 
culture. 

Pupils will be asked to give feedback on their experience of the behaviour culture to support the 
evalua?on, improvement and implementa?on of the behaviour policy. 

Extra support and induc?on will be provided for pupils who are mid-phase arrivals. 

School Systems  

To ensure behaviour is embedded within our school culture, we focus on a range of areas to develop 
consistency throughout. We know that if our culture and learning environment is right for our pupils, 
we can minimise behavioural incidents and ensure Willow is a calm and safe place to be. The way in 
which this is approached and embedded is outlined below: 

Knowing and understanding our pupils 

We know that understanding the needs of our pupils is paramount when considering behaviour within 
school. To ensure the best support can be in place for each individual we do the following: 

• Prior to star?ng, staff meet with parents/carers for a pre-admissions mee?ng to develop a 
whole picture of the child and at this ?me begin to build their ini?al support plan and their 
SEND journey. This includes: likes and dislikes, triggers and support strategies. This 
informa?on is shared during staff briefing to give an overview of the child.  

• Within the first term of star?ng, teachers complete our Holis?c Pupil Assessment (HPA) which 
gives a profile overview focusing on the whole child. 

• On admission, parents/carers are asked to complete our Occupa?onal Therapist 
Ques?onnaire. Our occupa?onal therapist then works alongside each child to complete an 
assessment. If needed, a sensory profile is then created. This details specific strategies to 
support regula?on. Once completed, this is shared with staff and families.  

• All pupils are taught Zones of Regula?on using Colour Monsters and tailored ac?vi?es which 
link to each emo?on are available. 

• EHCPs are read by all staff to understand each pupil’s needs, ensure the necessary provision is 
in place and break targets into smaller steps. 

 



 

 

 

Our Behaviour Curriculum  

Pupil Transi?on 

When children join Willow, our behaviour system is shared. This is done in a tailored and appropriate 
way using Widgits (picture cards) and prac?cal demonstra?ons where appropriate. Where needed, 
this is revisited throughout the year. 

Vocabulary Audit 

We acknowledge that our pupils will have come from different sekngs where a range of differing 
vocabulary is used. Therefore, a simple vocabulary audit takes place with each pupil to ensure the key 
behavioural words used at Willow. At this ?me, related Widgit cards are shown to support 
understanding through dual coding. Our behaviour terms and vocabulary are kept to a minimum to 
ensure consistency and understanding for all.  

Weekly Assemblies 

Our weekly assemblies include three sessions focused around suppor?ng behaviour and developing 
the whole child: 

• Celebra?ng Me: Sharing successes, awards and stories from home 
• Behaviour Curriculum: Prac?cal opportuni?es to model and learn key skills in achievable steps 

(see Appendix 1) 
• Soothe Your Senses: Led by our occupa?onal therapist to support regula?on and strategies 
• Celebra?ng Difference: Focusing on well-being, culture, differences and beliefs 

 

Classroom Management Strategies 

Widgits 

Widgits provide a visual aid for pupils. They can help develop understanding but also convey a 
message without words. We understand than when a pupil is dysregulated, communica?ng through 
words may be challenging and therefore Widgits provide a consistent and pictorial alterna?ve. 

 

Rou?nes 

Consistent rou?nes support our pupils to understand expecta?ons, manage anxiety, mentally and 
physically prepare themselves for their day. This allows them to learn how to self-regulate, engage 
with learning/ac?vi?es and manage their behaviours posi?vely. This is done embedded through: 



 

 

 

• Explicitly teaching rou?nes   
• The use of social stories 
• Ensuring consistency of approach and rou?ne for all staff member 
• Our behaviour curriculum 
• Modelled rou?nes 
• Widgits outlining rou?ne (visual ?metable) 
• Now and next cards 

Staff also consider how they support learners to adapt to changes to rou?nes and how they prepare 
them for changes, as this is an important life skill. Changes to rou?nes are shared, wherever possible, 
in advance and using Widgits to allow our pupils to learn that changes can be managed in a posi?ve 
manner. 

Monsters 

Colour Monsters are used across school to enable pupils to communicate their emo?ons. They are 
displayed within classrooms, as well as on staff lanyards to support emo?on coaching scripts. Colour 
Monsters are introduced to new pupils through stories and this is revisited throughout the year. 

Worry Monsters are available in each classroom and interven?on room. They provide pupils a way to 
share their feelings and concerns. These are again introduced using stories and form part of our 
school culture.  

Here to Help You 

Here to help you cards are displayed around school which share photos of all Willow staff. This 
provides pupils with a non-verbal prompt to iden?fy an adult they might wish to see or talk with when 
dysregulated.  

Communica?on and Social Interac?on Difficul?es 

Most of our learners need support in developing their communica?on, social interac?on skills and 
social imagina?on skills (to cope with changes to familiar rou?nes) to develop effec?ve self-regula?on 
skills that enable them to posi?vely manage their behaviour throughout their school day. Behaviour 
that challenges is o]en the result of a breakdown in communica?on. To support this, we use the 
following strategies: 

• The use of Widgits 
• Consistent language used by all 
• Consistent scripts and phrases used by all 
• Allowing ?me for pupils to process informa?on 
• Zones of regula?on to enable pupils to communica?on emo?on through colour 
• Providing clear choices  
• Opportuni?es to respond using physical responses (such as, a tap) 
• Emo?on coaching scripts 

 

 



 

 

 

Sensory Processing Needs 

Sensory processing difficul?es can impact on our learners' ability to self-regulate and manage their 
behaviour. Sensory processing is the ability to register, discriminate, adapt and respond appropriately, 
both physically and emo?onally to sensory input from the environment. To support this as a school 
we: 

• Ensure our learning environments are themed appropriately 
• Provide calm and nurturing environments 
• Embed sensory breaks within the school day 
• Provide calm, safe spaces for pupils 
• Provide sensory equipment for individual pupil needs 
• Use visual ?metables 
• Teach learners to recognise when they are becoming dysregulated 
• Use zones of regula?on using Colour Monsters 
• Use Widgits to support communica?on 
• Work closely with our sensory occupa?onal therapist 
• Produce and use a tailored sensory profile for each pupil 
• Provide interven?on from our sensory occupa?onal therapist 

Understanding Self-injurious Behaviour 

Self-injurious behaviour is when a pupil physically harms themselves. It's some?mes called self-harm. 
This might be head banging on floors, walls or other surfaces, hand or arm bi?ng, hair pulling, eye 
gouging, face or head slapping, skin picking, scratching or pinching, forceful head shaking. The pupil 
may have no other way of telling us their needs, wants and feelings. When it happens staff should 
work collabora?vely with the pupil, their parents or carers and other professionals to try to find ways 
to prevent or replace this behaviour: 

• Respond quickly and consistently 
• Keep response low key and limit all forms of communica?on 
• Reduce demands (the task may be too difficult or overwhelming) 
• Re-direct the learner so they engage with something else. This may include given a choice of 

task or loca?on (this could be using Widgits) 
• Remove any physical or sensory discomforts or distrac?ons (this may link to their sensory 

profile) 
• Use so]/light physical support if required 
• Provide safe alterna?ves or a barrier (such as a cushion or a suitable item to bite) 
• If there is a serious risk of harm and as a last resort, physical restraint may need to be used 

 

Targeted Approaches  

Consistent Language and Emo?onal Coaching Scripts 



 

 

 

To provide consistency, all staff (including visitors) use our agreed language and scripts with pupils. 
This helps our pupils to take responsibility for their behaviour, reflect and know the rou?ne of what 
happens next. The scripts help to validate a pupil's feelings, teach them how to manage emo?ons, and 
promote emo?onal literacy. We ac?vely encourage pupils to choose the right thing to do and, where 
appropriate, explain the consequences of their choices, both posi?ve and nega?ve. 

At Willow we follow the four steps of emo?on coaching to encourage the process of self-regula?on.  

Step One: Recognising the child’s feelings and empathise with them such as "I can see you're feeling 
upset because the task is challenging." 

Step Two: Valida?ng and labelling with the emo?on the child is feeling in the moment such as, "It's 
okay to feel this way. Let's figure out together how we can make it easier.".  

Step Three: Set the limits. Steps one and two will allow adults to iden?fy and empathise with the 
pupil’s emo?ons, step three allows you to put limits on the behaviour. “When we have had enough to 
eat, we can put our cutlery on the plate” rather than, we do not throw food around the room”.  

Step Four: Problem Solving. Teaching children resilience and developing the idea that children and 
young people have the capacity to develop self-regula?on skills to cope with their own emo?ons. “I 
wonder whether it would be a good idea to go to the beanbag in the corner next ?me you are feeling 
like this, then I can come and help you figure out how to manage your frustra?ons”. 

To move forward, we use a restora?ve and reflect approach with pupils which focuses on Past, Present 
and Progress. The memorable phrase provides structure and consistency for pupils and staff. When a 
pupil appears dysregulated or showing signs of heightened emo?ons, the following script is used: 

“I can see that you are feeling...” 

Past: “Would you like to show me/tell me what happened?” 

Present: “How are you feeling now?” 

Progress: “What would help you next ?me?” 

This structure enables pupils to know what is coming next and at ?mes, they may even begin to reflect 
and prepare their own responses. 

Past: Enables pupils to reflect, explain and share their side of the story. 

Present: Helps pupils iden?fy their emo?on linking to zones of regula?on. Our occupa?onal therapist 
works with each pupil to understand what support is needed in each zone and develop independence 
to regulate themselves. 

Progress: Enables pupils to move forward, be reflec?ve and apply known support strategies in the 
future.  

When a pupil is finding it difficult to engage in learning the following script and op?ons are given: 

“How could you complete this?” 

“Where would you like to complete this?”  



 

 

 

“Use your words.” 

We understand that sensory factors may be impac?ng work and therefore, we look to remove these 
and enable pupils to complete their task in a way tailored to them.  

Consistent Approach 

To allow for a consistent approach to managing challenging behaviour, staff at Willow school follow 5 
clear steps: 

1) The member of staff will give the pupil a direct and clear instruc?on, using the pupils name within 
the instruc?on to gain their aXen?on. 

2) The pupil will be given ?me to process the informa?on. A]er which, a repeated clear instruc?on 
will be given, reinforcing the posi?ve choices being made by their peers. Pupils are encouraged to ‘use 
their words’ or provided Widgit cards (if appropriate). Emo?on coaching may be used at this ?me. 

3) The pupil will be given a choice by the member of staff to support them in making the right 
decisions, e.g. a change of face or change of environment.  

4) If the pupil con?nues to refuse to follow the instruc?on, a consequence (sanc?on) will be given, 
which may include the pupil being directed to a new environment. 

5) Following the event, the pupil and member of staff will take part in a ‘repair and reflect’ 
conversa?on, outlining the reasons for the consequences and strategies which can be put in place to 
support the pupil in similar future events. 

Trauma-informed prac?ce  

Trauma-informed prac?ce is an approach in educa?on that recognises and responds to the impact of 
trauma?c stress on pupils. Linked to this, Willow School aims to create a safe and suppor?ve school 
environment where pupils feel understood and valued. Key elements include fostering strong, trus?ng 
rela?onships between staff and students, developing an awareness of the signs and symptoms of 
trauma. This approach encourages staff to be empathe?c and responsive, reducing the likelihood of 
re-trauma?sa?on and promo?ng healing. Trauma-informed approaches to managing behaviour start 
by asking 'What has happened?' and ‘How can I help?’ By developing strategies linked to trauma-
informed prac?ce, we aim to help pupils overcome barriers to learning and help individuals achieve 
their full poten?al. 

Consequences (Rewards) 

At Willow school, we frame our behaviour language in a posi?ve manner and use both intrinsic and 
extrinsic rewards as celebra?on. This is crucial for fostering mo?va?on, promo?ng posi?ve behaviour, 
and nurturing a healthy learning environment.   

GAIN Tokens: 

Pupils are able to achieve ‘GAIN tokens’, given out at the discre?on of staff members, as a reward for 
posi?ve behaviour. These are displayed around school for pupils to make visual links (Appendix 2) Each 
token represents a school value: 



 

 

 

• Grow: The growth in personal character, making strong links to our behaviour curriculum. 
• Achieve: Displays of academic achievement, including achieving a personal best in lessons. 
• Inspire: Showing inspira?onal behaviour and being a posi?ve role model for others. 
• Nurture: Showing kindness and compassion for others, looking a]er both people and our 

school environment. 

Tokens are accumulated into an individual ‘prize pot’ for the pupils, and they are able to cash in their 
tokens for prizes, which are displayed in school. Once a pupil cashes in their tokens, they are 
presented with their prize, along with a personalised cer?ficate, during the weekly ‘Celebra?ng Me’ 
assembly. 

GAIN Time: 

At the end of each morning and a]ernoon, a short amount of GAIN ?me is given to pupils. This is a 
?me where reward items, chosen by pupils, are available to use. This ?me is earnt each morning and 
a]ernoon and is also when repair and reflect will take place, if needed. 

Other opportuni?es for recogni?on: 

In addi?on to GAIN tokens, all teachers are expected to provide posi?ve verbal feedback, where 
appropriate, and may choose to give pupils s?ckers for Wow moments. 

Consequences (Sanc?ons) 

In events where pupils have not followed the values of our school, opportuni?es to repair and reflect 
will be given during GAIN ?me, at the end of lunch?me or the end of the school day. 

Examples may include, but not restricted to: Time to complete learning goals not achieved during 
lesson ?me, opportuni?es for restora?ve prac?ce or working with the child to develop strategies 
which could be implemented in the future. 

Recording and Monitoring 

All significant behaviour events where rewards or sanc?ons are administered are recorded on 
BromCom, as either a ‘posi?ve behaviour event’, ‘nega?ve behaviour event’ or ‘physical interven?on’. 

The senior leadership team will monitor the use of consequences to ensure that they operate with 
due regard to equal opportuni?es and an?-discrimina?on. A termly analysis takes place and is shared 
with staff to iden?fy trends and next steps. 

In addi?on, we recognise some pupils may need further tracking for specific needs, such as, sensory, 
toile?ng and internal absconding. This helps us to track SEND related behaviours which do not fall 
directly into a posi?ve or nega?ve category. This is monitored and analysed by the SENCO and 
headteacher. 

Pupil Risk Assessments 

Where needed, risk assessments will be carried out for pupils. This outlines: 

• Hazards presented 
• Poten?al severity 



 

 

 

• Likeliness 
• Risk Ra?ng 
• Mi?ga?ng factors 
• Overall score 

Pupil risk assessments are shared with all staff as part of their induc?on process and regularly 
reviewed during daily briefings.  

Learners with Excep?onal Behavioural Needs (External Agencies) 

The majority of learners at Willow School will respond posi?vely when within these guidelines but 
some of our learners need addi?onal support to learn to self-regulate and manage their behaviour in 
a posi?ve manner. We do this by: 

• Working in line with this policy 
• Pukng in addi?onal support, tailored to the specific needs of each learner 
• Observa?ons in a range of contexts 
• Working closely with our occupa?onal therapist to provide tailored plans 
• Medical inves?ga?ons to ensure that the pupil is not in pain or unwell 
• Making the rou?nes/strategies more detailed 
• Posi?ve Behaviour Support Plan detailing ac?on to be taken when iden?fied behaviour occurs. 

This is shared with the pupil, parent and other staff/professionals working with the learner. 
• Drawing on addi?onal resources from beyond the school, e.g. CAMHS, EP support, Children & 

Young People with Disabili?es Service (Social Care) and medical specialists 
• Following the Behaviour Ladder of Interven?on 
• Parental and family support to implement changes in strategies 

 Some pupils need very specific and detailed planning, which could include a shortened day, off-site 
educa?on or home-based learning. When significant adapta?ons are made to a pupil's school day, we 
always plan jointly with the parents and carers, the Local Educa?on Authority and external agencies. 

 

On-Going Support 

CPD 

CPD takes place throughout the year and is an on-going process for all staff. We use Na?onal College 
and Enable to provide training for staff, as well as external providers. 

Each week, our sensory occupa?onal therapist is in school and works alongside pupils, staff and 
families to provide support and strategies which can be used. 

Monitoring 

Behaviour is monitored regularly through our termly monitoring schedule. This takes place through 
observa?ons, surveys and regularly reviewing any entries on BromCom. This enables us to establish 
any paXerns and trends and respond accordingly, through changes, external support or CPD. 



 

 

 

Use of Physical Interven+on 

Please read in conjunc?on with the ‘Use of Reasonable Force Policy’. 

As a school, we adopt a nurturing and pupil-centred approach for dealing with pupils who display 
challenging behaviour resul?ng in crisis situa?ons. 

Use of any means of physical interven?on should be the last resort, and in the majority of situa?ons, 
the employment of personal de-escala?on and diffusion strategies are the most appropriate and 
effec?ve method for dealing with events which might result in a threat to the health and safety of an 
individual. Physical interven?on should be a last resort to be used when all other de-escala?on 
strategies have been tried and failed. 

Any member of staff who works at Willow school has the authority to use force as is reasonable in the 
circumstances to prevent a pupil from doing, or con?nuing to do, any of the following: 

• Commikng any police offence  
• Causing personal injury to, or damage to the property of, any person (including the student 

him/ herself) 
• Prejudicing the maintenance of good order and discipline at the school or among students 

receiving educa?on at the school, whether a teaching session or otherwise.  

When use of restric?ve prac?ce is required, staff are trained in using ‘Team Teach’ prac?ces. 

Use of appropriate con?ngent touch is used frequently as a behaviour approach within Willow school, 
e.g. a pat on the should in a public place, in the appropriate context. 

Events including the use of physical interven?on (reasonable force or restric?ve prac?ce) are recorded 
on BromCom, sta?ng the antecedents, descrip?on of behaviours witnessed, de-escala?on strategies 
employed, descrip?on of physical interven?on used and the outcome of the behaviour event. 

The Senior leadership team will monitor the situa?on to ensure that the chance of this being repeated 
is minimal and consider further longer-term solu?ons are planned to prevent a reoccurrence. 

Absconding 

Control Measures and Procedures to Prevent Absconding 

In order to prevent a child absconding, the following control measures and procedures are in place: 

• Site security – including fences, gate codes and Paxton magne?c door locks 
• Gate is always supervised by a staff member during drop offs and collec?ons with a clear hand 

over system in place 
• Effec?ve supervision is in place for all pupils 
• Individual Pupil Risk Assessments (PRA) clearly detail individual control measures 
• Local Area Risk Assessment in place 
• Risk assessments undertaken for all visits beyond the local area 
• A clear and consistent behaviour system in place 



 

 

 

School Procedures 

1. De-escala?on techniques applied by supervising staff and if necessary and safe, physical 
interven?on to be applied. 

2. Con?nued monitoring and verbal direc?on and guidance by supervising adults. 
3. Leadership team to be informed of absconding beyond the site perimeter. This must not put 

remaining pupils at risk.  
4. Pupil should not be chased unless considered vulnerable. Wherever possible, eyes should be 

kept on the pupil and reminders to be given on the next step of the procedure.  
5. 5 minutes to be given to allow the child to return to school or last seen loca?on if the child 

has moved out of sight. 
6. A local search to be carried out by staff. 
7. A]er 10 minutes, parents or carers to be contacted and advice taken from the police (or other 

emergency services).  
8. In the case of a very vulnerable child (see PRA) police and parents to be informed 

immediately. 
9. A behaviour event must be completed on BromCom. 
10. Follow up discussion and school ac?on to take place and the Pupil Risk Assessment (PRA) to 

be updated accordingly. 

 

  



 

 

 

Appendix 1: Behaviour curriculum 

Term 1 

Week 1 Gekng to know our school • Tour of the school 
• Use of each room 
• Expecta?ons – fire door etc. 

Week 2 Walking outside of school • Roads and paths 
• Partners 

Listening to adult instruc?ons 

Week 3 How to safely use the stairs • Keep to the le] 
• Walking not running 
• Single file 
• With an adult or ask an adult 

Week 4 What do we do if we need some 
?me out? 

• Places to go – The Cave, The Barrel 
• Tell an adult – words or Widgits 
• What helps you feel beXer? 

Week 5 How do we behave at lunch ?me 
when ea?ng? 

• Polite manners 
• Rubbish in bin 
• Only ea?ng at the table and not walking 

around 
• Not talking with mouth full 
• Picking up food that you drop 

Week 6 How do we ?dy up? • When we use something we put it away 
where we found it 

• Choose it, use it, put it away 

Week 7 An opportunity to revisit any areas if needed or to allow for a new area of focus which 
may have arisen throughout the term. 

Term 2 

Week 1 How do we all feel safe? • Listening 
• Following instruc?ons 
• Walking around school sensibly 
• How we use equipment 
• Kind hands and feet 

Week 2 Road safety • Stop, look and listen 
• Different road crossings 
• Use of paths 



 

 

 

Week 3 How do you use a knife and fork? • How to hold correctly 
• How to use each item 

Week 4 How do you share with others? • Not expec?ng someone to give 
something up just because you need or 
want it 

• Asking politely if you can use something 
• Coming to an agreement 

Week 5 How do you play with others? • Discuss script of asking if you’d like to 
play 

• Explaining or modelling the game 
• Helping someone feel included (not 

being bossy) 
• Coming to an agreement together 

Week 6 How do you say sorry? • When do we need to say sorry and why is 
it important? 

• Body language and tone when saying 
sorry 

• Explaining you will not do it again 
• Showing you understand the mistake 

Week 7 How do you ask someone to stop 
doing something? 

• Politely and firmly 
• If you can, explain what you want to 

change and why 
• Explain the impact on you 
• What to do if this doesn’t work 

Week 8 An opportunity to revisit any areas if needed or to allow for a new area of focus which 
may have arisen throughout the term. 

Term 3 

Week 1 What is a new year’s resolu?on? • Introduce resolu?ons and share ideas 
• Reflect on last year  
• Set a resolu?on for this year 

Week 2 How should you walk along the 
corridors? 

• Walking on the le] 
• Single file and quietly 
• Not jumping or rushing 
• Leaving space between you and the 

person in front 

Week 3 How do you introduce yourself? • Hello. My name is… and I’m in… class. 
What’s your name? 



 

 

 

• Smiling and looking at the individual 
• Why is it important to introduce 

ourselves? 
• Who should we introduce ourselves to 

(visitors etc.)? 

Week 4 How do you ask to go to the 
toilet? 

• Going to the toilet at break and 
lunch?me 

• Where possible, asking at the right ?me 
(not shou?ng out) 

• Asking in a full sentence and using please 
• Not disrup?ng others 

Week 5 How do you wash your hands? • Warm water and soap 
• 30 seconds 
• Rinse 
• Dry hands 
• Why and when do we need to wash our 

hands? 

Week 6 An opportunity to revisit any areas if needed or to allow for a new area of focus which 
may have arisen throughout the term. 

Term 4 

Week 1 What do you do if someone 
doesn’t want the same as you? 

• How do we disagree politely? 
• Do we always have to agree? 
• Understanding different views and 

opinions 
• Listening to others and accep?ng that we 

cannot always agree 
• Moving on 

Week 2 How do we show respect to 
property? 

• What is property (our own and school)? 
• How can we respect it? 
• Understanding that items have a value 
• Tidying away and using the bins 
• Not throwing, kicking or damaging 

Week 3 How do we show respect to the 
environment? 

• Impact of not respec?ng the 
environment 

• Not dropping liXer 
• Recycling 
• How our liXer can impact wildlife 



 

 

 

Week 4 How do you respond to a 
gree?ng/greet someone? 

• Discuss who we might greet (staff, 
friends, visitors) 

• Listen out for a gree?ng 
• Stopping and responding 
• Giving a gree?ng back 
• Confidence to say hello and politeness 

Week 5 How and when to say excuse 
me/how to interrupt? 

• Share examples of when we would need 
to do this 

• Wai?ng for an acknowledgement 
• Saying it politely 
• Knocking on doors to rooms 
• Going in and wai?ng for a natural pause 

(model what this might look like) 

Week 6 An opportunity to revisit any areas if needed or to allow for a new area of focus which 
may have arisen throughout the term. 

Term 5 

Week 1 What is respect? • Listening to each other  
• Following instruc?ons 
• Fairness 
• Looking a]er items 

Week 2 How to deal with conflict? • What is conflict? 
• When and how to deal with a situa?on 

yourself 
• Knowing when to get support 
• How to find and speak to staff 

Week 3 How do you use the toilet? • Door shut (locked if wanted) 
• Use of toilet seat and paper 
• How to flush 
• What to do if you need help? 
• Wash hands 

Week 4 How do you say please and thank 
you? 

• Why are manners important? 
• When do we say please and thank you? 
• What to do if someone isn’t polite back 

Week 5 An opportunity to revisit any areas if needed or to allow for a new area of focus which 
may have arisen throughout the term. 

Term 6 



 

 

 

Week 1 How to be honest/admit you are 
wrong? 

• Why is honesty important? 
• Impact of not telling the truth? 
• Understanding that we all make mistakes 
• Knowing when you are wrong and 

accep?ng it 
• Understanding the posi?ves in admikng 

you are wrong 

Week 2 How should you behave on a 
school trip? 

• Represen?ng Willow 
• Being seen by the public 
• Being a good role model 
• Staying safe 
• Asking for help 

Week 3 How to show good spor?ng 
behaviour? 

• Understanding there can only be one 
winner 

• Having a go 
• Congratula?ng the winner  
• Not being upset if you don’t win 
• Accep?ng that we all have different 

talents and we shine at different ?mes 

Week 4 How do you ask people to be 
quiet politely? 

• Understanding that loudness can impact 
others 

• When should we use a quieter voice 
• How and when should we ask someone 

to be quieter 
• What to do if things don’t improve 

Week 5 How can you be helpful? • Know when to offer support 
• How to be helpful at home and school 
• The importance of doing things for 

others 

Week 6 How to hold a door open? • How to check to see if you need to hold a 
door open 

• How long to wait for someone 
• How many children to open the door for 
• Saying thank you if someone opens the 

door for you 

Week 7 How to stay calm? • When might we feel angry or worried? 
• What does it feel like? 
• Where in school can we go? Where at 

home? 



 

 

 

• Equipment that helps 
• How can you share your feelings with an 

adult? 

Week 8 An opportunity to revisit any areas if needed or to allow for a new area of focus which 
may have arisen throughout the term. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Appendix 2: Tokens 

 

 


